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More investments you secure for the early 
childhood development, the higher productivity 

people will have throughout their lives.

Does that mean that any intervention in the 
preschool years will lead to such results?

Then it is all about quality of preschool 
education programmes



What are the types of preschool education 
programmes?

International practice
Approach 1. 
System-centered learning. 
The main goal of preschool education programme is 
that child gets ready for school.
Approach 2.
Child-centered learning.
The main goal of pre-school education programme is 
that each child enjoys development; i.e. 
developmental preschool education



System-centered learning

• The main idea behind preschool education is that child 
gets ready for school. Knowledge, Abilities, Skills are top 
priority

• Age-appropriate tasks are not considered. The system is 
almost completely transferred from the “higher” levels 
(class-less system)

• “Gaps” between levels are unavoidable

• Strong focus on “results” often leads to loss/lack of 
children’s motivation



Child is a top priority – developmental education

• From the point of view of the child development, it is 
important to address  age-related tasks and individuality-
related aspects.

• One of the age-related task (not the only one) is readiness 
for the next stage of development (school readiness)

• Knowledge, Abilities, Skills – are not goals, but rather 
tools for development. Priority of children play as a main 
development context

• Assessment of ECD quality - evaluation of the 
psychological and pedagogical conditions of child 
development



Survey of PE quality in the Republic of 
Tajikistan

2016  - a survey of psychological, pedagogical, 
material, technical and organizational conditions 
for the implementation of the Pre-school 
Education Programme in pre-school education 
facilities and gifted development centers;
2018  –study of the educational needs of the 
family and the attitudes of staff of the PE system



Main findings:
• Roughly, 80% of children aged 3-6 are not 

covered by pre-school education programs;
• Lack of access to pre-school education 

programmes for families with pre-school age 
children;

• A large number of children per teacher in 
groups of preschool educational facilities;

• Lack of material and infrastructure resources;
• The level of PE quality in different types of pre-

school education facilities.



• Content and methods of education and care;
• Staffing the educational process in pre-school 

education facility;
• Inclusive environment providing developmental 

education;
• Material-technical and medical-social conditions of 

children in preschool education facilities;
• Evaluation of preschool education facilities’ 

performance by parents



2018:The educational needs of families. 
Attitudes of PE professionals in Tajikistan. 

Evaluation categories
• Preschool education needs, opportunities and 

problems at system-level.
• Evaluation of alternative models of pre-school 

education and the possibilities for their 
implementation

• The reasons for the low coverage by pre-
school education in the Republic of Tajikistan



2016: Significant random sample (73 PSF and 
GDC). Analysis factors: 

Geographical location (urban- rural areas, 
including remote mountainous areas);

Type of pre-school facility (Pre-school education 
facility - Gifted Development Center/Early 
Learning Centers)

Source of funding (state / municipal, international 
donors, private / departmental)

The size of the pre-school organization (multi-
group /small groups)



2018: 14 FGD, 6 interviews, 124 respondents
Analysis factors

Geographical location (center - periphery);
Urban- rural;
Population density;
Source of funding / type of organization (state / 

municipal, private / departmental, GDC/ELC);
Poverty level



2018: Qualitative study. Target groups:
• TG 1. Parents and caregivers of children: 

enrolled to public pre-school facilities;
enrolled to private pre-school facilities;
enrolled to Gifted Development Centers/Early Learning Centers;
not enrolled to pre-school facilities

• TG 2. Principals and educators at:
public pre-school facilities;
private pre-school facilities;

• TG 3. Employees of local education authorities (chief of education 
departments);

• TG 4. Leaders of local communities (jamoats).



Distribution of average quality indicators in 6 
areas of childhood development in Preschool 

Facilities and Early Learning Centers



The quality of the implementation of the Preschool 
Education Program at Preschool facilities and ELC of the 

Republic of Tajikistan. 0-3 scorecard



Analysis across programme areas (urban 
and rural PSEF and ELC, cumulatively) 



The quality of childhood development across 
the programme areas in preschool facilities and 

early learning centers



Preschool facilities and ELCs together, 
depending on source of funding



Findings on different areas of childhood development

• The quality level of Preschool Education in all types of
organizations is generally slightly below the average (single
value - 1.67)

• The analysis of the quality of the Preschool Education
programme implementation between the urban and the
rural areas, is in favor of the urban pre-school facilities and
early learning centers (half of the indicators; significant
differences)

• The analysis of the quality of Preschool Education in
preschool facilities and early learning centers is in favor of
preschool education facilities; for most indicators, the
differences are significant, including those related to school
readiness.



• Only a few ELCs use a specially developed programme, 
usually they use the Grade 1 curriculum or less often, 
the Ranginkamon * programme.

• Conducting Grade 1 classes with children of preschool 
creates a very dangerous situation for the learning 
motivation of children when they are obliged to study 
one programme/syllabus two or even three times (5-
year-olds who go to the ELCs for two years). In fact, 
there is no chance for enhancing the learning 
motivation of children when they are enrolled to the 
first grade in primary school.

* - literally - rainbow in Tajik language



The most effective donor investment shall be 
about the professional development of 
teachers/educators rather than learning 
environment (both for pre-school facilities and 
early-learning centers)



Staffing within preschool education: places occupied as 
per age groups (urban – rural)



Findings on staffing
• The occupancy rate in the groups, especially groups for

younger children and groups of different age,
significantly differs from the best international practice
as they don’t meet safety standards and much
complicates education process;

• Situation in urban areas is on average somewhat better
that in rural areas, including situation with TAs;

• International donors influence (in the case of the ELCs-
significantly influence) the quality of teachers'
professional development and the size of groups and
rooms;

• The level of education of teachers is significantly lower
and quality-wise worse in the ELCs compared with
preschool education facilities.



Opinions of parents and subject matter experts: an 
assessment of the demand for preschool education 

and system readiness
• High value of pre-school education, regardless of the groups of

respondents.
• Basic needs: childcare and child-minding, safety, child

socialization, development and training, school readiness. The
importance is attached to the emotional well-being of children,
unlocking their interests .

• The need of school readiness is associated, on the one hand,
with the value of education as a means of social advancement
of the child, on the other hand - with very high demands from
the school to the level of readiness following enrollment.

• Families pay great importance to the qualifications of pre-
school teachers.



Discontent by end-users

• Families, especially from less prosperous regions:
bad conditions - overcrowded groups, lack of learning
environment, lack of material and technical supply. Dissatisfied
with the attitude of teacher against children in these conditions

• All families (as well as educators and PSF administrators):
Pressure by schools - too high level of requirements for the level
of children’s school readiness, testing during admission to school
– especially, in materially prosperous regions

• Criticism of programmes implemented in ELCs:
In general, a first-grade school syllabus is applied, children have
to go through the same syllabus several times, in the ELCs and at
school



Attitude against alternative models. 
Family kindergarten and community-based kindergarten

• There is an understanding of the need for change from both end-
users’ side and the system. Prosperous regions are more ready for
that.

• The main advantage is increased availability.
• It is essential to develop regulatory norms for the setting-up of each

model.
• Financial and programme support is needed in setting-up any

model. Monitoring compliance with the rules.
• Public kindergarten: better results, but requires more resources.
• Family kindergarten: easier to organize, less costly, but provides

only care and child-minding
• Both forms are considered as good for addressing the problem of

increasing coverage by 50%.



Reasons for low coverage:
1. Inaccessibility: physical - lack of places, lack of
facilities, impossibility to reach, or financial barriers
(can’t afford fee). ELRs are considered as the only
cheaper alternative to kindergarten;
2. Low quality of services: material and technical
support, learning environment (equipment, aids, toys,
etc.);
3. Low quality of service in terms of teacher-children
interaction. At the same time: high respect for the
profession.



RECOMMENDATIONS
• It is necessary to pay particular focus to the professional

development and methodological support of teachers of pre-
school and early learning centers.

• Acquaintance of teachers with modern trends, methods and
techniques of pre-school education (work with large groups of
children)

• Use of experience and expertise available in the Republic of Tajikistan
(for example, techniques for managing children in small groups, the
“Step by step” programme; modern developmental programs of pre-
school education, etc.)

• To expand the professional development of pre-school teachers,
fully using the educational potential of modern educational
programs implemented in the Republic of Tajikistan.



EARLY LEARNING CENTERS
• Particular focus on the age features of preschool children. High-

quality school readiness of children is achieved through the
professional qualifications of teachers in the field of ECD.

• Provide Early Learning Centers with specially developed
methodological recommendations for engagement with children of
preschool age, based not only on the school curriculum, but on the
programme of last (preparatory) preschool group.

• Engage educators to work only at ELCs that would work with
children only in this age group, while retaining their social and
professional “package”



Preschool facilities supported by the international 
donors show higher quality of teacher-kid 

interaction. 

• This is an indicator of the effectiveness of
investments in the professional development
of teachers on the basis of a methodology that
is shared by international donors.

• Roll-out and disseminate this experience
throughout the education system in Tajikistan.

• To disseminate the support strategy by
international donors for the professional
development of teachers



“Number of children per teacher"
• Reduce number of children per teacher, especially in groups 

of different ages, by adding teachers/educators to the group, 
as well as through training teachers on modern technologies 
“how to manage groups of different-age”

• Pay close attention to the engagement of parents in the 
performance of the facility that their child (children) attends, 
since the family is an important resource for stimulating the 
development of the preschool education system.

• It would be advisable to use the project results and findings 
for the development of a national system for assessment  of 
the pre-school education quality .



Summary
• To improve the quality of pre-school education in 

the Republic of Tajikistan by investing into three 
different areas:
Along with extensive – ensure also intensive 

development. Relying on the existing potential of the 
system (existing infrastructure), invest into the 
professional development of teachers/educators, 
including the mastery of modern technologies in their 
work with larger groups of children.
Increase the share of non-state/non-public actors in 

the preschool education system .
Increase the support of international donors for 

preschool education system (on a par with ELCs) -
expanding the support strategy and create quality 
preschool education in the Republic of Tajikistan



Thank you for your attention!

Contact me at: eleyudina@yandex.ru
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