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Much of what we know about how childhood
experiences a�ect adult outcomes from the U.S. and 
(to some extent) from other OECD countries. 
Understanding these relationships is di�cult, 
particularly so when administrative data systems (for 
instance, linking school performance to adult wages) 
are not available. In these cases, researchers need to 
collect the data themselves and track children over 
8-30 years, dealing both with attrition and the 
di�culties associated with multiple visits to 
households over many years. 

The first generation of such studies is now becoming available and the 
World Bank recently hosted a workshop showcasing researchers who have 
been at the forefront of this work. During the day and a half long workshop, 
researchers presented their findings in an informal setting, with 
considerable discussion around the implications of the findings for the 
education agenda. If there was one message that emerged from the 
workshop, it was this: research seldom proceeds in a straight line and it is 
likely that the findings from these longitudinal studies will complicate, 
rather than tie-down, a simple narrative that sending children to school, 
even ensuring that they are learning, means that they will be fine as adults. 
The story will be more complex and nuanced. This is the (informal) 
summary of the papers presented at the workshops. The descriptions are 
our own interpretations—and we encourage you to look at the original 
papers (where available, they are indicated in this summary).

Summary and Commentary prepared by Alice Danon, Jishnu Das and Deon Filmer
The World Bank, December 7th and 8th, 2018
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SESSION 1: EDUCATIONAL MOBILITY AROUND 
THE WORLD
The first day began with ROY VAN DER WEIDE presenting from the World Bank’s Fair Progress Report, 
which measures the link between parental and child education for 150+ countries around the 
world since 1950. This e�ort has produced the most comprehensive information we have 
available on education mobility, and the results are sobering. Although education levels are 
increasing around the world, so that children are more educated than their parents (absolute 
mobility), these gains have been unevenly shared. In low-income countries, relative mobility or 
the likelihood that children of less educated parents can progress up the education ladder, has 
been stagnant after an initial increase. Despite lower levels of education to begin with, relative 
mobility remains lower in low-income countries. And, in Sub-Saharan African countries, both 
absolute and relative mobility are low. There are some signs of a turnaround for children born 
the 1990s, but in general, the educational attainment story seems to be one of greater 
education of the children of parents who were already more educated to being with.

Fair Progress Report

Following this overall discussion of education mobility, SAM ASHER AND CHRIS HERRINGTON 
described the experiences of two specific countries—India and the U.S. 

ASHER’S data from India again goes back to 1950s and involves an e�ort in pulling together 
information from the Socioeconomic and Caste Census (SECC) with geographical indicators. 
The story is similarly worrying—since 1950, there has been no change in relative mobility for 
the Indian population as a whole; inequalities in educational attainment have been baked-in, 
generation after generation. This overall story hides two sorts of variation. First, Scheduled 
Castes and Scheduled Tribes (a designation for particularly disadvantaged groups) have 
gained in mobility over the last 50 years, while Muslims have lost out. These results pertain to 
the national distribution and imply that in the 1950’s a Muslim child whose parents were not 
very well educated was much more likely to make their way up the national education 
distribution, but since then this likelihood has plummeted. Second, there are massive 
di�erences in mobility by geography—children born in Uttar Pradesh, Bihar, parts of Rajasthan 
and parts of Gujarat are far less likely to proceed up the national distribution if their parents 
are not educated relative to those born in the southern states of Kerala, Tamil Nadu or Andhra 
Pradesh.

SAM ASHER 

spoke on the evolution of 
intergenerational educational 
mobility in India, and how the 
experience has di�ered across 
castes and religious groups.

AMBAR NARAYAN AND 
ROY VAN DER WEIDE
(World Bank, both)  

on results from Fair Progress 
Report on intergenerational 
educational mobility around the 
world.

http://www.worldbank.org/en/about/people/r/roy-van-der-weide
https://openknowledge.worldbank.org/handle/10986/28428
https://openknowledge.worldbank.org/handle/10986/28428
http://www.worldbank.org/en/about/people/s/samuel-edward-asher
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CHRIS HERRINGTON examined historical transitions in the U.S. He showed that prior to WW2, 
entry into college was largely a function of socioeconomic status (SES). But something 
happened after WW2, and by 1970, the importance of SES diminished considerably while the 
importance of test scores increased. Herrington discusses why this may have been so. After 
WW2, spurred on by the GI bill and rising demand for tertiary education, colleges went from 
being a “local default”, whereby children would apply to their local college and virtually all 
applicants were accepted, to a nationally integrated market, where children applied to 
colleges over a broader geographical space; good colleges received more applicants than they 
had seats for, and selectivity increased. Consequently, college quality “fanned out” over this 
period with increasing dispersion in quality between the “good” and the “not so good” 
institutions. Increasing dispersion, selectivity and catchment areas led to a rising test-score 
premium and a decreasing SES premium in the model, which Herrington calibrates, and shows 
is a good fit to the data.  Interestingly, even as the premium on test-scores increased and that 
on SES declined, the bivariate correlation between college entrance and SES remained stable. 
In terms of their SES, the children who benefitted from a more meritocratic admissions 
process looked very similar to those who were attending college in the pre-war years.

LUTZ HENDRICKS, CHRIS HERRINGTON AND TODD SCHOELLMAN’S paper on the changing role 
of family income and academic ability for US college attendance here.

ABHIJEET SINGH presented ongoing work on the links between SES, schooling, and test-scores 
in low and middle-income countries today. An open question in the Fair Progress Report is the 
role of quality and test scores—is it that children whose parents are not well educated have 
low test scores and are therefore unable to attain more education themselves, or, is it that, 
similar to pre-WW2 U.S., SES carries a premium despite high achievement? Singh presented 
data from the Young Lives cohort studies in Peru, Vietnam, Ethiopia and India and the LEAPS 
study from Pakistan. This is the first group of countries with data on test scores in the primary 
schooling years and completed years of school at age 22. Singh shows that in all these 
countries higher test scores increase the eventual number of years that a child remains in 
school. Further, the inclusion of test scores cuts relative persistence coe�cients by half and 
increases relative mobility. But SES premiums also remain high. In Pakistan, children from low 
SES backgrounds with the highest test scores approach the same number of years of 
schooling as children from high SES backgrounds with the lowest test scores, a di�erence in 
test scores that is close to 4 standard deviations. The SES premium combined with increasing 
returns to tertiary education suggests that children from low SES backgrounds are 
dropping-out of school before the returns to schooling really kick in, raising the possibility of 
enhancing equity through interventions at higher levels of schooling.

ANDRES YI CHANG, JISHNU DAS AND ABHIJEET SINGH’S work is currently ongoing.

CHRIS HERRINGTON
(VCU) 

on the evolution of intergenera-
tional mobility in the US, from a 
premium on SES to a premium 
on test scores.

ABHIJEET SINGH
(Stockholm School of conomics)  

on the link between 
intergenerational mobility and 
test scores in 5 low and 
middle-income countries.

https://drive.google.com/file/d/0BzcM-QsVUSzuSF8zWHBfRGFvYjFSUGlTOGtVQ3lmQjh2LUhZ/view
https://drive.google.com/file/d/0BzcM-QsVUSzuSF8zWHBfRGFvYjFSUGlTOGtVQ3lmQjh2LUhZ/view
https://openknowledge.worldbank.org/handle/10986/28428
https://www.younglives.org.uk/


PASCALINE DUPAS 
(Stanford)

on the impacts of a stipend for 
secondary school in Ghana on 
early adult outcomes.
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SESSION 2: INTERVENTIONS AT VARIOUS 
STAGES IN THE LIFECYCLE
PASCALINE DUPAS kicked o� the session with her work from Ghana. In Ghana, children are 
tested at the end of junior high school, and those who score above are invited to attend senior 
high school, for which they need to pay. Dupas presented results from a sample of 2000+ 
children who had passed the cuto� and were deciding whether to attend senior high school. 
For 682 of these children (the “treatment” group), the researchers o�ered full scholarships to 
senior high schools, which amounted to $482 over 4 years. They find that this increased the 
uptake of secondary schooling immediately. After one year, the e�ects had declined as 
individuals from the control group managed to raise the money to attend but remained 
substantial at 30 percentage points. Eight years later, the treatment group had 1.25 more years 
of secondary schooling, higher test scores among females and greater tertiary education 
among females. Dupas showed that eight years later, the females in the treatment group 
reported fewer pregnancies and lower fertility, while both men and women scored higher on an 
index of desirable preventive behavior. 

Treatment group members were more likely to have salaried jobs, jobs with benefits and lower 
variation in earnings.  They were also less likely to be idle (not earning money and not in 
school).  However, the scholarship did not increase hourly earnings and in some specifications 
decreased them. The authors interpret the labor market results using a simple model, which 
nests the possibility that education increases human capital, productivity, and thus hourly 
wages and the possibility that education is used to ration jobs with rents. The model allows 
the labor market to include competitive self-employment and private employment sectors 
along with a premium sector in which jobs with high fixed wages are rationed by education.  
The model implies that the highest ability workers in the treatment group may sort into 
tertiary education and public-sector employment, making it di�cult to assess the treatment 
e�ect of education on private sector wages for any individual.  The lack of e�ect on hourly 
wages is not consistent with a strong labor market e�ect driven entirely by the first channel; 
rather, secondary education a�ects labor market outcomes by helping people compete for jobs 
that yield rents.

Dupas and co-authors have now started working with the children of the women exposed to 
this intervention. They have designed tests with psychologists to measure early childhood 
development, and their early results suggest that the children of treated mothers show 
advantages in their cognitive development early in life. 

PASCALINE DUPAS, ESTHER DUFLO AND MICHAEL KREMER’S work on the impact of free 
secondary education in Ghana here

�

https://web.stanford.edu/~pdupas/DDK_GhanaScholarships.pdf
https://web.stanford.edu/~pdupas/DDK_GhanaScholarships.pdf
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PAUL GLEWWE 
(Minnesota) 

on the link between wages, test 
scores and non-cognitive skills 
using panel data from Gansu, 
China.

FELIPE BARRERA-OSORIO
(Harvard)

examined the impact of a cash 
transfer for primary school on 
early adult outcomes in 
Cambodia.

PAUL GLEWWE reported results from the Gansu longitudinal survey in China, where 
researchers have tracked children from primary school to the labor market. Glewwe showed 
that cognitive and non-cognitive scores lead to more schooling. However, conditional on years 
of schooling and experience in the labor market, these skills have insignificant e�ects on 
wages. This contrasts with the findings of Altonji and Pierret (2005), who showed that in the 
United States the labor market rewards both years of schooling and test scores with the 
premium on test scores increasing with labor market experience. In Gansu, China, it appears 
that early labor market wages reward only schooling and not learning (or non-cognitive skills) 
conditional on schooling, although a smaller sample size of 400 wage workers may be partly 
responsible for the lack of precision.

PAUL GLEWWE, QUIQIONG HUANG AND ALBERT PARK’S work on cognitive skills, 
non-cognitive skills and school-to-work transitions in rural China here. (Gated version 
available here)

FELIPE BARRERA-OSORIO discussed the long-term e�ects of a primary schooling 
intervention in Cambodia. In 2008, children in Grade 4 were awarded a scholarship of $20 per 
year for up to 3 years as long as they attended school; this would have taken them through to 
the end of the primary school cycle.  In half the schools they worked with, recipients were 
selected based on “merit” (children received the scholarship because of their performance on 
a baseline test) or “poverty” (children received the scholarship because of their score on an 
index of poverty). The other half remained as controls.  An earlier study, based on data 
collected three years after the program started showed that recipients of either type of 
scholarship were 14 to 19 percentage points more likely to reach the final year of primary 
school and complete a quarter of grade of additional schooling. However, only students who 
received a merit scholarship performed better on a test of cognitive skills.  By comparing the 
“merit” recipients who would have received a poverty scholarship had they been in a di�erent 
school, to the “poverty” recipients who would have received a merit scholarship had they been 
in a di�erent school, the study showed that there was some type of “labeling” e�ect of the 
scholarship on its impact. 

BARRERA-OSORIO presented new results with data collected on the same students in 2017, 
when they were (on average) 21 years old.  Scholarship recipients in 2017 still have one 
quarter of a grade greater schooling and for merit (but not poverty) scholarship recipients, test 
scores were also higher. Neither type of scholarship had any impact on a wide variety of 
measures of socioemotional skills, such as grit or the “Big 5” inventory. However, (1) the 
results across the individual tests that make up the aggregated cognitive tests were not all 
consistent, and (2) the study was not su�ciently powered to detect a significant di�erence 
between the impacts of the merit and poverty scholarships.  The study detected some 
suggestive impacts of the merit scholarship on socioeconomic status and well-being (not 

�

�

http://public.econ.duke.edu/~hf14/teaching/povertydisc/readings/altonji-pierret2001.pdf
https://agribusiness.uark.edu/_resources/pdf/17-Chnoncog-JEBO-2017.pdf
https://agribusiness.uark.edu/_resources/pdf/17-Chnoncog-JEBO-2017.pdf
https://www.sciencedirect.com/science/article/pii/S0167268116302918
https://www.sciencedirect.com/science/article/pii/S0167268116302918
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market and how information 
about worker skills can change 
the employee match.

6

SESSION 1: EDUCATIONAL MOBILITY AROUND 
THE WORLD
The first day began with ROY VAN DER WEIDE presenting from the World Bank’s Fair Progress Report, 
which measures the link between parental and child education for 150+ countries around the 
world since 1950. This e�ort has produced the most comprehensive information we have 
available on education mobility, and the results are sobering. Although education levels are 
increasing around the world, so that children are more educated than their parents (absolute 
mobility), these gains have been unevenly shared. In low-income countries, relative mobility or 
the likelihood that children of less educated parents can progress up the education ladder, has 
been stagnant after an initial increase. Despite lower levels of education to begin with, relative 
mobility remains lower in low-income countries. And, in Sub-Saharan African countries, both 
absolute and relative mobility are low. There are some signs of a turnaround for children born 
the 1990s, but in general, the educational attainment story seems to be one of greater 
education of the children of parents who were already more educated to being with.

Fair Progress Report

Following this overall discussion of education mobility, SAM ASHER AND CHRIS HERRINGTON 
described the experiences of two specific countries—India and the U.S. 

ASHER’S data from India again goes back to 1950s and involves an e�ort in pulling together 
information from the Socioeconomic and Caste Census (SECC) with geographical indicators. 
The story is similarly worrying—since 1950, there has been no change in relative mobility for 
the Indian population as a whole; inequalities in educational attainment have been baked-in, 
generation after generation. This overall story hides two sorts of variation. First, Scheduled 
Castes and Scheduled Tribes (a designation for particularly disadvantaged groups) have 
gained in mobility over the last 50 years, while Muslims have lost out. These results pertain to 
the national distribution and imply that in the 1950’s a Muslim child whose parents were not 
very well educated was much more likely to make their way up the national education 
distribution, but since then this likelihood has plummeted. Second, there are massive 
di�erences in mobility by geography—children born in Uttar Pradesh, Bihar, parts of Rajasthan 
and parts of Gujarat are far less likely to proceed up the national distribution if their parents 
are not educated relative to those born in the southern states of Kerala, Tamil Nadu or Andhra 
Pradesh.

present for poverty scholarships), but with insu�cient precision to rule out di�erences 
between the two types of scholarships. Further research will investigate the robustness of 
these findings.

FELIPE BARRERA-OSORIO AND DEON FILMER’S original 3 year study here, and their 
longer-term follow-up here.

ROB GARLICK reported on his ongoing work with co-authors in the labor market in South 
Africa, where high youth unemployment is a longstanding concern. The problem they try to 
solve is the wide dispersion and unclear information around worker skills and productivity: 
Firms that try to hire workers have poor signals of skills from the schooling system. If workers 
cannot be paid their marginal product (due to firing costs or a minimum wage), this will 
depress their demand. Garlick and co-authors tested a large cohort of youth who were about to 
enter the labor market, and experimentally allocated a verifiable “skills report card” for a 
randomly selected subsample. Workers who received this skills report card could choose to 
show them to employers; by working with a prominent HR social enterprise and providing 
call-back numbers, the researchers ensured that these cards were di�cult to forge, and 
therefore firms would view the information as reliable. The authors show, first, that workers 
are unsure of their own skills and receiving feedback on their skills significantly improves 
their self-assessments, although it does not change their strategies in searching for a job. 
They then show that there are still large employment e�ects, with 6 percentage points higher 
employment among those who received the card. Earnings are also higher in this group, 
mainly due to higher employment rather than higher earnings conditional on employment. 

ELIANA CARRANZA, ROB GARLICK, KATE ORKIN AND NEIL RANKIN’S work is ongoing.

Seen as a group, these papers start pointing to the very di�erent results emerging from 
low-income countries on the functioning of the labor market and the benefits of intervening at 
various stages in the life-cycle. An intervention designed to decrease labor market hiring 
frictions led to significant employment e�ects, while interventions at the secondary schools 
improved health behavior with emerging e�ects on employment. In contrast, the e�ects of 
intervening in primary schools has been smaller, which is consistent with individuals facing 
significant barriers beyond school performance in entering higher education, where labor 
market returns are higher.  The findings also suggest that potential frictions in labor markets 
that students ultimately join, will influence the returns to education.

http://jhr.uwpress.org/content/51/2/461.refs
http://documents.worldbank.org/curated/en/838871535033752683/Long-term-impacts-of-alternative-approaches-to-increase-schooling-evidence-from-a-scholarship-program-in-Cambodia
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MARTIN WEST 
(Harvard Graduate School of 
Education) 

on non-cognitive measures and 
educational performance in the 
United States.

SESSION 3: THE MEASUREMENT OF 
SOCIOEMOTIONAL/NON-COGNITIVE SKILLS
In the United States, the labor market is increasingly rewarding non-cognitive skills relative to 
test scores. Socioemotional skills are also increasingly measured, and often used as an 
independent outcome in studies from low- and middle-income countries. The tools used for 
these measurements have been adapted from the U.S., but they have not been developed from 
“scratch” in these contexts. The third session in the workshop looked at what is known about 
the measurement and importance of socioemotional skills in the labor market.

MARTY WEST kicked o� the session with a discussion of these skills in the U.S. West started 
by describing research in Boston, first measuring these skills and then examining the impact 
of charter schools on them. He showed that several measures of socioemotional skills are 
positively correlated with test-score gains between Grades 4 and Grades 8. But these 
correlations are all within schools, and even though schools di�er quite a bit, when 
aggregated to the school-level, this correlation disappears. Children within the same school 
who score higher on “grit” (say) also report higher test-score gains, but there is little 
di�erence in the performance of schools with di�erent average levels of grit. West combines 
this with causal impacts of charter schools (using lottery-based admissions) and shows that 
charter schools increase math test scores but appear to decrease scores on tests of 
socioemotional skills. He discussed two potential interpretations: Self-reports of 
socioemotional scores may be ‘reference-biased’—students compare themselves to their 
peers, and therefore moving to a more demanding school changes their own perception. 
Alternatively, charter schools focus on test scores and negatively impact socioemotional skills. 
West then described ongoing work from a large-scale survey exercise among more than 
300,000 children in California schools. The variation in the data allow him to both look at the 
development of socioemotional skills over the schooling years (in a cross-section) and to 
examine di�erences by gender and race. West suggests that growth is not linear across these 
skills. For instance, “self-management” appears to decline during the middle-school years, as 
do notions of “self-e�cacy” for girls and for non-white populations. These patterns suggest 
malleability at di�erent points in the schooling cycle, pointing a way forward for structured 
interventions in di�erent years.

MARTIN R. WEST et al.’s previous research on promise and paradox here.

https://academic.oup.com/qje/article/132/4/1593/3861633
https://academic.oup.com/qje/article/132/4/1593/3861633
https://journals.sagepub.com/doi/10.3102/0162373715597298


SESSION 1: EDUCATIONAL MOBILITY AROUND 
THE WORLD
The first day began with ROY VAN DER WEIDE presenting from the World Bank’s Fair Progress Report, 
which measures the link between parental and child education for 150+ countries around the 
world since 1950. This e�ort has produced the most comprehensive information we have 
available on education mobility, and the results are sobering. Although education levels are 
increasing around the world, so that children are more educated than their parents (absolute 
mobility), these gains have been unevenly shared. In low-income countries, relative mobility or 
the likelihood that children of less educated parents can progress up the education ladder, has 
been stagnant after an initial increase. Despite lower levels of education to begin with, relative 
mobility remains lower in low-income countries. And, in Sub-Saharan African countries, both 
absolute and relative mobility are low. There are some signs of a turnaround for children born 
the 1990s, but in general, the educational attainment story seems to be one of greater 
education of the children of parents who were already more educated to being with.

Fair Progress Report

Following this overall discussion of education mobility, SAM ASHER AND CHRIS HERRINGTON 
described the experiences of two specific countries—India and the U.S. 

ASHER’S data from India again goes back to 1950s and involves an e�ort in pulling together 
information from the Socioeconomic and Caste Census (SECC) with geographical indicators. 
The story is similarly worrying—since 1950, there has been no change in relative mobility for 
the Indian population as a whole; inequalities in educational attainment have been baked-in, 
generation after generation. This overall story hides two sorts of variation. First, Scheduled 
Castes and Scheduled Tribes (a designation for particularly disadvantaged groups) have 
gained in mobility over the last 50 years, while Muslims have lost out. These results pertain to 
the national distribution and imply that in the 1950’s a Muslim child whose parents were not 
very well educated was much more likely to make their way up the national education 
distribution, but since then this likelihood has plummeted. Second, there are massive 
di�erences in mobility by geography—children born in Uttar Pradesh, Bihar, parts of Rajasthan 
and parts of Gujarat are far less likely to proceed up the national distribution if their parents 
are not educated relative to those born in the southern states of Kerala, Tamil Nadu or Andhra 
Pradesh.

KAREN MACOURS 
(Paris School of Economics) 

will discussed the measurement 
of non-cognitive skills in 
low-income countries.

ALICE DANON 
(World Bank) 

presented evidence from new 
surveys in Pakistan and 
Cambodia on non-cognitive 
skills and their links to 
education and wages.

KAREN MACOURS described the results from a series of experiments around the measurement 
of non-cognitive skills among populations in Kenya and Colombia; respondents to the World 
Bank’s STEP surveys and; respondents to an internet site. She summarized her research in 
three main points. First, acquiescence bias (the tendency to agree with a statement in a 
survey) drives much of the variation in measurements of non-cognitive skills but can be 
corrected for. For instance, including questions with a positive (“I feel in control of my life”) 
and negative (“I feel that my life is out of control) tendency allows researchers to derive a 
measure purged of such bias. Second, the responses to a set of items measuring non-cognitive 
skills in low-income countries (such as, for instance, the Big Five personality questions) do not 
follow the same factor structure as in the United States—from where these measures are 
adapted. That is, there are certain correlation structures that hold in the U.S. data (for instance, 
people who are likely to say that their life is out of control are also likely to say that things 
happen to them that they did not expect) but not in the data from any low- or middle-income 
countries. Surprisingly, even in papers published in top journals, factor structure is seldom 
evaluated and when Macours and co-authors carried out this analysis with datasets from such 
publications, they find the same problems. Third, despite the lack of a theory-driven factor 
structure, these measures have high predictive ability for agricultural yields (in Kenya), and 
including them in regressions increases the explanatory power. Non-cognitive skills are clearly 
measuring something important in people’s lives, but what they are measuring in low- and 
middle-income countries remains unclear.

RACHID LAAJAJ AND KAREN MACOURS’ research on measuring skills in developing countries here

Finally, ALICE DANON reported on preliminary results from work in Cambodia and Pakistan 
(the latter from pilot results) like the Kenya and Colombia studies referenced above. The key 
di�erences between the work that Danon presented as compared to Macours’ work are (a) 
longitudinal data in Cambodia and Pakistan allow her to relate cognitive scores in primary 
school to adult outcomes; (b) a wide range of socioemotional skills were measured in the 
survey and; (c) in Pakistan, she reported on the task-based as opposed to self-reported 
measures of socioemotional skills. Danon’s presentation showed that in the highly rural 
Cambodian sample, where 85% of respondents were farmers, wage income was uncorrelated 
with years of schooling and test scores in school. However, wages were correlated with 
socioemotional skills; for instance, a standard-deviation increase in the grit measure was 
associated with a 10% higher wage. The results were very similar in Pakistan, where wages 
were correlated with years of schooling and certain socioemotional skills. Again, the 
associations with socioemotional skills was large. However, like in Macours’ work, the 
reliability of these measures (both using Cronbach’s alpha and test re-test correlations) is low 
and the factor structure is di�erent from what is found in the U.S. Further, the specific 
measures that are correlated with wages in Cambodia and Pakistan are di�erent, and the 
correlations with self-reported measures are higher than the correlations with task-based 
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https://www.parisschoolofeconomics.eu/docs/macours-karen/skills_measurement_laajaj_macours_181018_cepr_dp13271.pdf
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measures. Finally, di�erent instruments designed to measure similar constructs appear to be 
uncorrelated to each other, further highlighting that we are not really sure what these 
instruments are measuring.

ALICE DANON’S work with Deon Filmer, Jishnu Das and Andy de Barros is ongoing

Discussion around the topic yielded a consensus that in multiple contexts, scores on tests of 
socioemotional skills are associated with important life outcomes. Yet, we are not sure what 
these scores are measuring across the various contexts, and the relevance of these 
correlations is therefore unclear. This is especially true because (a) di�erent skills appear to 
be correlated with life outcomes in di�erent countries and (b) multiple measures of similar 
skills are only very weakly correlated with each other—and one of them may be correlated 
with wages while the other is not. Most research conclusions point to the need for further work 
(the presentations were largely on ongoing work)—but this was especially true for extending 
measurements of socioemotional skills to low-income countries.
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